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Welcome to the 2019 UConn Model United Nations Conference! I am so excited to meet you 
all! 
 
My name is Akriti Mishra, and I will be leading the United Nations International Children’s 
Emergency Fund (UNICEF) this year. Recognizing the importance of everyone’s childhood 
and adolescence, UNICEF works to protect the lives and rights of children everywhere, with 
a focus on children living in particularly volatile environments. In over 190 countries, 
UNICEF works to reduce child mortality, promote access to education, and much more. 
 
This year’s committee will be debating the following two topics: Education accessibility for 
children with disabilities and coerced adoption. The former (Topic A) is concerned with 
ways to include children with mental and/or physical disabilities in the classroom in a way 
that is equitable and appropriate. The latter (Topic B) is focused on ensuring that adoption 
practices are transparent and free of unethical practices, such as coercion of birth parents 
or the abduction and sale of children. 
 
As delegates in this committee, you are responsible for protecting your assigned country’s 
stance on these issues. Equally important is your ability to work with other delegates to 
come up with solutions that will tackle the many issues present in each topic. Open 
communication and a sense of comradery with your fellow delegates will be key in this, but 
remember to stand up for your country’s own interests. 
 
Please use this background guide as a starting point for formulating key arguments 
surrounding your country’s position on the topics. That being said, further research on 
your country’s position, the topics as a whole, and UNICEF as an organization is strongly 
encouraged. It can be a little overwhelming at first, but I promise it gets easier. Being 
prepared, pushing yourself out of your comfort zone and remembering to enjoy yourself 
throughout the process will all help you be successful in the conference. If you need any 
advice or have any questions, please reach out to me! I wish you the best of luck in 
preparing for the conference! 
 
Akriti Mishra 
UCMUN 2019 UNICEF Director 
akriti.mishra@uconn.edu 
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Committee History 

The United Nations Children’s Emergency Fund (UNICEF) was founded in the wake 

of World War II on December 11 1946 as a response to the destructive nature of the war 

that left children vulnerable and without care (Borgen Project).  Children were without 

food, clothes, and healthcare- all of which UNICEF worked to provide. The organization’s 

mission was to provide aid to those children affected by World War II and other conflicts.  

In 1953, the United Nations General Assembly voted to extend UNICEF’s role and 

power in providing aid to nations in need. The Declaration of the Rights of the Children was 

adopted by the UN General Assembly, defining a child’s rights to protection, education, 

nutrition, health care, and shelter (Unicef.org). UNICEF’s mission was expanded to include 

eradicating disease along with providing nutrition and care to children. Later, there was a 

greater focus placed on education, which brought teacher training and classroom 

equipment under the responsibilities of the committee in newly independent countries.  

UNICEF, the leading voice in the 1970s for advocating for children’s rights, 

partnered up with the United Nations Commission on Human Rights to draft the 

Convention on the Rights of the Children in the 1980s (history.com). The Convention was 

ratified in 1989 and is still considered “the most widely ratified human rights treaties in 

history” (history.com).  

Since the founding of the organization, millions of children’s lives have been 

positively impacted by the committee’s commitment to child protection and survival. 

UNICEF has energized countries’ commitments to children’s rights countless times, such as 

during the World Summit for Children (1990), Say Yes to Children campaign (2001), and 
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the Special Session on Children in the UN General Assembly (2002); keeping with its 

original mission of providing nutrition, health care, shelter, clothes, and education to 

children in need (Borgen Project). 
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Topic A: Education Accessibility for Differently-Abled Children 

Introduction 

The United Nations Children’s Fund, or UNICEF,  maintains that every child has a 

right to an education, regardless of who they are and where they live. However, nearly 264 

million children around the world do not have the opportunity to enter or complete school 

(UNICEF). These children are barred from getting a traditional education due to poverty, 

discrimination, armed conflict and other emergencies. Educating children who face these 

barriers is crucial, as it provides them with a sense of normalcy, safety and the knowledge 

needed to build a better future for themselves and the world (UNICEF). Children with 

disabilities in particular encounter many obstacles to entering school in the first place. If 

they are able to enter school, children with disabilities do not have the necessary 

accommodations to succeed academically or socially. 

Educational Accessibility 

The Office for Civil Rights (OCR) at the United States Department of Education 

defines accessibility as a person with a disability being “afforded the opportunity to acquire 

the same information, engage in the same interactions, and enjoy the same services as a 

person without a disability in an equally integrated and equally effective manner, with 

substantially equivalent ease of use” (Curry). This definition requires students with 

disabilities to be provided with curriculum materials “at the same time as students without 

disabilities” (Curry). The unfortunate truth however is many children with disabilities are 

forgotten when it comes to education. Discrimination and outdated stigmas exist globally, 
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which often results in governments failing to enact (or even propose in the first place) any 

policies addressing the legitimate barriers children with disabilities face. Inclusive 

education is not given enough importance, attention or funding.  

Teachers and service providers are not trained adequately when it comes to 

providing a setting in school that is tailored to the needs of students with disabilities. Lack 

of support from the community makes inclusive education an even more challenging task. 

UNICEF must come together to solve the many issues barring children with disabilities 

from receiving a free, equal and appropriate education. Given that education is often the 

key to ending cycles of poverty, abuse, and discrimination, it is essential that children with 

disabilities have the opportunity to be educated equally and inclusively. An inclusive 

education recognizes that all children have the capacity to learn and strives for all children 

to learn together in an environment that is tailored to their unique learning styles, needs 

and strengths (right-to-education.org). An inclusive education seeks to “ensure [children’s 

with disabilities] effective access to education and fulfilment of their individual potential on 

equal terms to other students within a participatory learning environment” 

(right-to-education.org).  

Children with Disabilities 

Children with physical and/or mental disabilities face unique challenges in all facets 

of life. The discrimination and negative attitudes children with disabilities suffer through 

daily, compounded with a lack of legislation and policies addressing their concerns bar 

these children from equal educational, medical and social services.  



UCMUN 2019 United Nations International Children’s Emergency Fund 

To ensure that the committee is respectful and considerate of all people with 

disabilities, here is a quick note on what language is appropriate. Though there is no 

explicit rule, it is generally advised to use “person-first” language. Instead of saying 

“disabled person”, say “person with a disability”. Instead of saying “wheelchair user” or 

“wheelchair bound”, use the phrase “person who uses a wheelchair” (United Spinal 

Association). Avoid using terms like handicapped, differently abled, able-bodied and 

physically challenged altogether (brown.edu).  

Using terms like “victim” or “sufferer” to refer to people with disabilities is 

dehumanizing, and must be avoided. Placing the article “the” before a disability (e.g. “the 

blind”) is often objectifying. The one common exception to this is seen with the Deaf 

community. Many people with profound hearing loss who use American Sign Language to 

communicate “consider their disabilities to be inseparable parts of who they are” 

(Umstead). People within the Deaf community may prefer that “people-first” language is 

not used. In any event, it is always a safe bet to ask (United Spinal Association). 

 

History and Description of the Issue 

History has shown not just a lack of empathy for, but egregious human rights 

violations of people with disabilities. In the 1800s, people with disabilities were considered 

unable to contribute to society and often were targets of ridicule in circuses and 

exhibitions. They were forced to undergo sterilization and spend their entire lives 

institutionalized (adl.org). In the early 19th century, people with disabilities in industrial 

areas were often put into poorhouses (houses supported by public funds established to 
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remove outcasts from society) with harsh living conditions. Towns, in this time, told people 

with disabilities they were unwelcome, even going so far as to load them onto a cart to drop 

them off into the next town (mn.gov). By the 1850s, though, perceptions started changing 

with the help of social reformers such as  Dorothea Dix. When visiting poorhouses and jails, 

Dix observed people with disabilities were: 

Bound with galling chains, bowed beneath fetters and heavy iron balls, attached to 

drag-chains, lacerated with ropes, scourged with rods, and terrified beneath storms 

of profane execrations and cruel blows; now subject to jibes, and scorn, and 

torturing tricks, now abandoned to the most loathsome necessities or subject to the 

vilest and most outrageous violations. (mn.gov) 

These observations unfortunately did not prompt efforts to improve the lives of people 

with disabilities in the United States. Around the same time, England, Germany and 

Switzerland established “training” schools for people with disabilities (mn.gov). Johann 

Jakob Guggenbühl established the school in Switzerland in an attempt to “cure” his 

students, but would often leave the school for prolonged periods of time. Due to his many 

absences, people discovered abuse and neglect in the school because it was overcrowded 

and understaffed. In America, Dr. Samuel Gridley Howe established an experimental 

boarding school for youth with intellectual disabilities, called The Massachusetts School for 

Idiotic and Feeble-Minded Youth. At the time, the norm was to use such degrading terms 

for people with intellectual disabilities (mn.gov). Many “training schools” opened up 

around the country, with the aim of “[making] the deviant undeviant” (mn.gov). By the 

1880s, however, these schools abandoned their goals of “training,” becoming instead 
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custodial institutions with the goal of housing as many people with disabilities as possible 

(mn.gov). 

Famous figures in history are also guilty of abuse directed towards people with 

disabilities. Rosemary Kennedy, daughter of Joseph P. Kennedy Sr. and sister of former 

President John F. Kennedy, had shown signs of developmental delays and intellectual 

disability in adolescence (jfklibrary.org). She was educated separately and often had to 

change schools because educators could not handle her disabilities (Gordon). Her siblings, 

who often kept an eye on her during vacations, were supportive but also impatient. Her 

older brother “showed little sympathy for others with disabilities”, as evidenced by his 

praise for Hitler’s sterilization policy (Gordon). In her early twenties, Rosemary became 

“increasingly irritable and difficult”, experiencing seizures and violent mood swings 

(jfklibrary.org). Afraid that Rosemary would hurt the family’s political prospects, her father 

arranged for Rosemary to undergo a prefrontal lobotomy. The operation left her 

permanently incapacitated, rendering her unable to care for herself and speak intelligibly. 

She lived the rest of her life institutionalized.  
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Figure 1.1: A picture of Rosemary Kennedy before she underwent a prefrontal 
lobotomy. The lobotomy had been arranged by Rosemary’s father after he noticed 

intellectual disabilities (she had the writing ability of a 10 year old when she was 15) and 
mood swings. (Source: stmuhistorymedia.org) 

Of the estimated one billion people who have some sort of disability, anywhere from 

93 to 150 million are children (right-to-education.org). Children with disabilities are 10 

times less likely to attend school; and when they do attend school, it is likely to be 

segregated. The situation is worse in low income countries, where an estimated 90% of 

children do not receive any education. The historical practice of excluding children with 

disabilities from the general education system and educating them in isolation has 

persisted. In Eastern Europe, for instance, a child with a disability is 17 times more likely to 

be institutionalized than other children (right-to-education.org). Children with disabilities 

who attend school are more likely to drop out, and be targets of bullying 
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(right-to-education.org). School buildings can be physically inaccessible, and learning 

materials can be unsuitable to the different needs that children with disabilities have. 

Separating children with disabilities into different schools and classrooms means they do 

not have the same extracurricular and academic services provided them. This segregation 

also results in these children lacking key experience in socializing with other children. 

Schools for children with disabilities also often have a large amount of discretion over who 

they choose to admit, and governments have issued guidelines on situations in which a 

child’s disabilities would make it impossible for him/her to even complete their studies 

independently. Human rights organizations argue that these guidelines send “a clear signal 

to universities that they can discriminate in admissions on the basis of students’ physical or 

mental attributes or disabilities” (Farrar).  

Education programs for children with disabilities are underfunded and 

understaffed; teachers lack adequate training and there is a high turnover rate (thearc.org). 

Services to help students with disabilities transition from school to the adult world (if they 

even exist) are poor. Unfortunately, many of the issues in education for children with 

disabilities stems from governments failing to provide enough economic resources. 

Governments have a lot of discretion when it comes to allocating funds for these issues. For 

example, Article 41 from the Indian constitution states that “the State shall within the limits 

of its economic capacity and development, make effective provision for securing the right 

to work, to education... in cases of unemployment, old age, sickness and disablement” 

(Singal). This article reduces the need to provide economic resources urgently. In fact, it 

seems that “nothing is available other than a few government scholarships, facilities in the 
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form of a couple of institutions for boys and girls and institutes for training teachers for the 

disabled” (Singal). This means that throughout the different states in India, “rates of 

educational participation and outcomes of education, remain very poor for children and 

young adults with disabilities” (Singal). 

All of these factors combined work to lower the future quality of life of students 

with disabilities. Unable to develop the varied skills needed to seek out employment, 

children with disabilities are likely to face long term poverty. Compounded with the 

discrimination and attitudes people with disabilities face, life can be dangerous and 

stressful, but access to an inclusive and equal education is an avenue out of this possibility. 

 

Current Status 

The United Nations Children’s Fund rests its goals for people with disabilities on the 

Convention on the Rights of Persons with Disabilities (CRPD). CRPD is an international 

human rights treaty of the United Nations that was drafted with the intent to protect the 

rights of people with disabilities. Articles 7 and 24 of CRPD specify that parties to the 

Convention, “shall take all necessary measures to ensure the full enjoyment by children 

with disabilities of all human rights and fundamental freedoms on an equal basis with 

other children” as well as “ensure an inclusive education system at all levels” (UNICEF). The 

preamble of the document recognizes the importance of accessing an equal and inclusive 

education, “in enabling persons with disabilities to fully enjoy all human rights and 

fundamental freedoms” (United Nations). The treaty also emphasizes State Parties must 
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work to foster an attitude of respect for persons with disabilities at all levels of education, 

especially in all children starting at a young age.  

Article 24 further specifies that the goal is full inclusion in that, “[persons] with disabilities 

are not excluded from the general education system…[or from] primary education, or from 

secondary education, on the basis of disability” (United Nations). Article 24 also requires 

States Parties to employ “teachers, including teachers with disabilities, who are qualified in 

sign language and/or Braille, and to train professionals and staff who work at all levels of 

education” (United Nations). Staff and teachers must be trained on disability awareness 

and suitable modes of communication for children with disabilities. Article 24 also requires 

systems of vocational training and adult education be set up for persons with disabilities to 

ensure lifelong learning.  

In the pursuit of an inclusive education for children with disabilities, UNICEF has 

many different goals. One of them is to ensure school environments are physically 

accessible and learning materials are available in accessible formats to suit the needs of 

students who have various different disabilities. Another component UNICEF hopes to 

address is how best to train teachers to accommodate the shift to an inclusive education. 

Shifting the current segregated system to one in which children with and without 

disabilities can learn together will be challenging. Supporting students with disabilities and 

their families during this change, and emphasizing the childrens’ potential is key. Teachers 

need to be trained in how to adopt this role, and also must know how to respectfully 

address the stigmas and negative attitudes about children with disabilities that persist. 

UNICEF acknowledges that there are multiple barriers preventing children with disabilities 
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from getting an equal education, and that these barriers exist both within and outside the 

education system. Solutions must tackle the inadequate services within schools, as well as 

the obstacles that prevent children with disabilities from entering school in the first place 

(i.e. transportation, discrimination from entering the school). Involving the community and 

the parents of children with disabilities are key to the success of inclusive education. It is 

also important to gather data so as to monitor the rates of enrollment, attendance, 

completion and drop out from school as a result of having a disability (UNICEF).  

There are many organizations outside of UNICEF that are dedicated to improving 

the lives of people with disabilities. One of these is The Disability Rights Education and 

Defense Fund (DREDF), which is a leading civil rights law and policy center working to 

advance the rights of people with disabilities so that they can live independently and free 

from discrimination. The organization focuses on educating people with disabilities and 

their families about their rights, while also training lawyers, government officials and 

others about disability civil rights. The organization collaborates with law schools to 

operate a disability rights legal clinic, serves in litigating and co-counseling in disability 

rights cases, and works to strengthen public policy (DREDF). DREDF has worked with other 

countries like Vietnam and Bosnia to discuss strategies for enforcing disability civil rights 

law. They have also compiled a list of the legislation surrounding disability by country.  

 

Bloc Positions 

Exclusion of children with disabilities from education, along with attitudes that 

ostracize these children from society at large, are unfortunately prevalent throughout the 
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world. Many countries have policies and legislation in place to protect the rights of people 

with disabilities, and to improve their access to basic services like education. However, 

these places often fall down in putting these policies into effect, leaving people with 

disabilities in the same place they were in before these policies were passed. Other 

countries pay little attention to the difficulties people with disabilities face and there is 

evidence that their living conditions are horrendous (Council for Disability Awareness).  

In the United States, the American with Disabilities Act (ADA) was signed into law in 

1990 with the intent of protecting individuals with disabilities from discrimination in all 

areas of public life, such as employment, transportation and schooling. The law requires 

that anyone who offers examinations or courses got secondary or postsecondary education 

or for professional purposes must provide those materials, “in a place and manner 

accessible to persons with disabilities or offer alternative accessible arrangements for such 

individuals” (ada.gov). More important than the ADA is The Individuals with Disabilities 

Education Act (IDEA), which was passed in 1975. IDEA protects children between the ages 

of 3 and 21 who fall within one or more of 13 specific disability categories and who need 

special education. It provides federal financial assistance to education agencies at both 

State and local levels to ensure that a free and appropriate education is available to eligible 

students with disabilities (DREDF). Prior to passing IDEA, at least one million children with 

disabilities were denied access to any sort of public education. The four million or so 

children who were able to access an education were segregated from children without 

disabilities. Section 504 is another civil rights law protecting people with disabilities and 
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provides children with disabilities not in special education with related services (DREDF). 

The United States signed the CRPD but has not ratified it. 

India, along with 176 other countries, has ratified the CRPD. More than a decade 

after ratification, however, many would argue things haven’t improved, especially in rural 

areas. Programs have provided special educators and resource centers for students with 

disabilities, and legislation has been passed about making buildings physically accessible. 

However, there is no data about how effective these measures were. Mainstream schools in 

which children with disabilities can learn in classrooms alongside children without 

disabilities are fairly unequipped with teachers trained in inclusive education and suitable 

educational materials for students with disabilities. Three percent of all educational 

institutions are reserved for students with disabilities, but the Ministry of Social Justice and 

Empowerment found that students with disabilities only comprise about one percent of all 

students. Segregation into separate schools continues, and university enrollment is low due 

to buildings being inaccessible, discrimination, limited resources and more (U.S. 

Department of State).  
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Figure 1.2: A map showing which countries have ratified or signed the Convention on the 
Rights of Persons with Disabilities Treaty. (Source: ohchr.org) 

 

Countries in Eastern Asia like China and Japan have legislation in place to protect 

persons with disabilities, but struggle with implementation. NGOs in China stated that only 

two percent of children with disabilities had access to education that met their needs. In 

Japan, children mostly attended segregated schools, though there were some schools that 

provide inclusive education (U.S. Department of State). 

Countries in the Middle East have varied levels of inclusion. The United Arab 

Emirates (UAE) has public and private facilities that provide education, but have 

insufficient capacity. The Ministry of Social Affairs has emphasized the importance of 

integrating children with disabilities into regular schools. Integrating these students has 

opened up more space in rehabilitation specific centers for other people with more 
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significant disabilities (U.S. Department of State). Turning to Israel, in 2018 a law was 

proposed that allocates funds for segregating children with disabilities into 

special-education schools, but not for children who wanted to attend inclusive schools. 

Though 60% of children with disabilities received education in inclusive settings, the 

children who do not have this privilege often travel hours for the services they need 

(Kanter). 

The case for children in Russia is bleak, where nearly 30 percent of all children with 

disabilities lived in state orphanages infamous for abuse and neglect. The children in the 

orphanages were unlikely to return to their birth families and “received little attention 

except for feeding and diaper changing”. Children with significant disabilities could be 

separated into “lying-down” rooms in the orphanages, where they were “confined to cribs 

and often tied to furniture with rags”. According to the Ministry of Internal Affairs, 45 

percent of children with disabilities were institutionalized, even though only two to three 

percent of all Russian children have a disability. This occurs in spite of Russia having 

ratified the CRPD (U.S. Department of State). 

Countries in South America like Brazil, Colombia and Argentina have all ratified the 

CRPD and have numerous laws in place regarding persons with disabilities. However, 

Brazil lacks in accessible infrastructure and schools, and though children did attend all 

levels of school (primary, secondary and higher), not enough schools exist to support 

children with disabilities. Buenos Aires in Argentina showed a significant improvement in 

school accessibility, and, “39 percent of public schools met most accessibility requirements 

and 78 percent met basic accessibility needs” (U.S. Department of State).  
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Almost all countries in Africa have ratified the CRPD, but the picture of whether 

education is accessible is confusing. In South Africa, there are 444 specialized schools and 

more than 111,000 students with disabilities enrolled in mainstream schools. However, 

other reports found that more than 500,000 students with disabilities were not in school. 

Specialized schools were financially and physically inaccessible, and often lacked the 

necessary capacity. Children could also be rejected from schools because of their 

disabilities (U.S. Department of State). In Nigeria, the Ministry of Education in 2008 found 

that of the estimated 3.25 million children with disabilities, only 90,000 were enrolled in 

primary school and only 65,000 were enrolled in secondary school. In Uganda, many 

children with learning disabilities or autism have their needs ignored because there are no 

appropriate classes for them. In 2014, it was reported that less than ten percent of children 

with disabilities attended primary school or secondary school (U.S. Department of State). 

 

Figure 1.3: Though there are many obstacles for inclusive education in different countries 
in Africa, many projects are working to change that. Handicap International and the Uganda 

Society for Disabled Children’s Zero Project are just a few examples. (Source: hi-us.org) 
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The European Union (EU) has ratified the CRPD, and has seen relative success in 

supporting inclusive education initiatives. Countries like Finland have been effective in 

enforcing laws related to disability. In Germany, children with disabilities attend school. 

Some attend special schools, which have been argued to be better at accommodating for 

the needs of children with disabilities; yet they also prevent integration (U.S. Department of 

State). There is still a lot of progress to be made, and private organizations such as the 

European Agency for Special Needs and Inclusive Education (which has 31 member 

countries) works to advance high quality inclusive education systems throughout the EU. 

The organization has many projects dedicated to funding inclusive education (FPIES), 

developing policies for inclusive education (CPRA) and more (european-agency.org). 

 

Figure 1.4: Though the EU has seen success in fighting for education access for children 
with disabilities, the UN expressed concern over increased rates of bullying and hate 
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speech against children with disabilities in the United Kingdom (UK). The committee was 
also concerned that the UK had no policies addressing poverty levels amongst families of 

children with disabilities. (Source: childinthecity.org) 
 

Committee Mission 

Many countries have agreed to comply with measures outlined by the United 

Nations on increased educational accessibility for people with disabilities, but have failed 

to develop strategies to carry out the goals mentioned above. For instance, China in 2008 

ratified the United Nations Convention on the Rights of Persons with Disabilities, a measure 

that calls for all over inclusive education. However, a 2013 Human Rights Watch report 

stated the Chinese government had failed to develop any clear and consistent progress 

towards that goal. In fact, the Chinese government “poured billions of dollars into 

developing a separate special-education system…[that] sometimes lack trained teachers, 

are far from the homes of students, and prevent students from ever crossing back into 

mainstream education” (Farrar). This special education system often limits its students to 

pursuing jobs that people with disabilities may stereotypically be skilled in, as opposed to 

offering them the same range of opportunities as other children. Therefore, one of the key 

missions of this committee is to prevent scenarios like the one in China from arising by 

holding countries accountable. Beyond drafting policies that are aimed at improving the 

access to and experiences in education for children with disabilities, the committee must 

come up with feasible ways to ensure these policies are in effect.  

The committee is tasked with finding ways to end the practice of segregating 

children with disabilities into separate schools and finding ways to include them in 

mainstream schools so that they can learn alongside peers without disabilities. Teachers 
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and administrators within schools must be trained on how best to approach inclusive 

education and meet the varied needs of students with disabilities. They, alongside with 

people outside the school environment, must be trained in how to have respectful and 

non-judgmental conversations with students with disabilities. Encouraging empathy and 

support from families and communities is key in eliminating the discrimination and 

harrassment students with disabilities face. Learning materials and curricula must be 

adapted so as to be suitable for all students, regardless of their disability. Schools must be 

made physically accessible; the buildings themselves must have structures in place, and 

transportation to the school must be readily accessible for children with disabilities. 

Finally, monitoring and data collection techniques need to be improved globally. Otherwise, 

it will be impossible to determine whether changes in policy are actually resulting in 

improvements for children with disabilities trying to access an education. 

 

Questions to Consider:  

1) What does an inclusive setting in school look like? What should classrooms be 

equipped with to cater to the needs of students with disabilities? 

2) What challenges do children with disabilities face towards accessing education in 

your country? 

3) What are the attitudes in your country towards children with disabilities, and how 

are these attitudes reflected in your country’s policies? 

4) Besides passing legislation that will tackle the issues mentioned above, how will you 

ensure that this legislation is enforced? 
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5) Are there any independent organizations (like NGOs) that are tackling the issue of 

inclusive education for children with disabilities? 
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overview of some of the struggles people with disabilities face, and then lists what 

the United Nations has done in response. 

http://www.ada.gov/pubs/adastatute08.htm
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Council for Disability Awareness. “Disability Issues Around the World: How Does America 

Compare?” Council for Disability Awareness , Council for Disability Awareness, 2 Feb. 

2016, 

blog.disabilitycanhappen.org/disability-issues-around-world-america-compare/. 

This source concisely compares legislation in place for people with 

disabilities in different countries. It is a webpage from the Council for Disability 

Awareness’s (CDA) website. The CDA is a nonprofit organization that aims to help 

working American people educate themselves about how to protect their paychecks 

if they have disabilities or any injuries.  

“Country Reports on Human Rights Practices for 2015.” U.S. Department of State, U.S. 

Department of State, 

https://2009-2017.state.gov/j/drl/rls/hrrpt/humanrightsreport/#wrapper. 

The Bureau of Democracy, Human Rights and Labor of the United States 

Department of State compiled different human rights violations and protections by 

country in its Country Reports on Human Rights Practices for 2015. The Report 

provides a brief overview of a country’s practices in regards to everything from 

freedom of speech to the treatment of people with disabilities. It also provides 

reliable statistics to support its assertions. 

https://2009-2017.state.gov/j/drl/rls/hrrpt/humanrightsreport/#wrapper
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Curry, Cynthia. “Understanding the Definition of Accessibility.” Accessibility, Compliance & 

EQUITY in Education, AC&E, 8 May 2018, 

ace-ed.org/understanding-the-definition-of-accessibility/. 

This article by Cynthia Curry defines what it means for a service to be truly 

“accessible” for people with disabilities. The article is from Accessibility, Compliance 

& Equity (AC&E), which is an association of education media professionals who are 

dedicated to ensuring equitable access for children in education. 

“Disabilities: Education.” UNICEF, 11 July 2012, 

www.unicef.org/disabilities/index_65316.html. 

The United Nations Children’s Fund, or UNICEF, works to protect children’s 

rights everywhere. This webpage is dedicated to children with disabilities and the 

challenges they face in education in particular. 

Farrar, Lara. “In Chinese Schools, Disabled Get Shortchanged.” The New York Times, The 

New York Times , 18 May 2014, 

www.nytimes.com/2014/05/19/world/asia/in-chinese-schools-disabled-get-short

changed.html. 

In this article of The New York Times, Lara Farrar details the difficulties 

children with disabilities in China face when it comes to getting an equal education. 

Farrar provides many statistics from reputable reports to support her main point 

that the Chinese government has made promises to help children with disabilities 

http://www.unicef.org/disabilities/index_65316.html
http://www.nytimes.com/2014/05/19/world/asia/in-chinese-schools-disabled-get-shortchanged.html
http://www.nytimes.com/2014/05/19/world/asia/in-chinese-schools-disabled-get-shortchanged.html
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access an education but has failed to execute any concrete strategy towards 

accomplishing that goal. 

Gordon, Meryl. “'Rosemary: The Hidden Kennedy Daughter,' by Kate Clifford Larson.” The 

New York Times, The New York Times, 6 Oct. 2015, 

www.nytimes.com/2015/10/11/books/review/rosemary-the-hidden-kennedy-dau

ghter-by-kate-clifford-larson.html. 

Meryl Gordon in this article for The New York Times describes in detail 

Rosemary Kennedy’s life. The article exposes the stigma that persisted during 

Rosemary’s time about people with disabilities.  

Kanter, Arlene S. “The Education Ministry Is Turning Its Back on Children with Disabilities.” 

The Jerusalem Post, Jpost, 1 July 2018, 

www.jpost.com/Opinion/The-Education-Ministry-is-turning-its-back-on-children-w

ith-disabilities-561301. 

This article for The Jerusalem Post describes some of the struggles children 

with disabilities in Israel face in regards to fair educational accessibility. The article 

was written in response to a law that was proposed that had the potential of barring 

children with disabilities from attending schools with all other children. 

“Parallels in Time: A History of Developmental Disabilities.” MNDDC, The Minnesota 

Governor's Council on Developmental Disabilities, 2019, mn.gov/mnddc/parallels/. 

http://www.nytimes.com/2015/10/11/books/review/rosemary-the-hidden-kennedy-daughter-by-kate-clifford-larson.html
http://www.nytimes.com/2015/10/11/books/review/rosemary-the-hidden-kennedy-daughter-by-kate-clifford-larson.html
http://www.jpost.com/Opinion/The-Education-Ministry-is-turning-its-back-on-children-with-disabilities-561301
http://www.jpost.com/Opinion/The-Education-Ministry-is-turning-its-back-on-children-with-disabilities-561301
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This source delves into the history of how people with disabilities were 

treated in the 18th and 19th centuries. The Minnesota Governor’s Council on 

Developmental Disabilities (MNDDC) works to educate and train so that people with 

developmental disabilities and their families have increased independence, 

inclusion, productivity and self-determination. 

“Persons with Disabilities.” Right to Education, Right to Education Initiative, 

www.right-to-education.org/issue-page/marginalised-groups/persons-disabilities. 

This source comes from the Right to Education Initiative’s (RTE) website. 

RTE is a global nonprofit human rights charity. It was launched in 2000 by the first 

United Nations Special Rapporteur on the Right to Education. RTE envisions a world 

in which education is recognized as a human right in both law and practice.  

“Projects.” European Agency for Special Needs and Inclusive Education, European Agency for 

Special Needs and Inclusive Education, www.european-agency.org/projects. 

This webpage details the different projects and initiatives the European 

Agency for Special Needs and Inclusive Education heads. The agency guides its 31 

member countries on inclusive education practices. 

“Public Policy and Legal Advocacy: Education Issues for People With Disabilities.” The Arc, 

The Arc, www.thearc.org/what-we-do/public-policy/policy-issues/education. 

http://www.right-to-education.org/issue-page/marginalised-groups/persons-disabilities
http://www.european-agency.org/projects
http://www.thearc.org/what-we-do/public-policy/policy-issues/education
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The Arc’s primary goal is to fight for key disability rights legislation like IDEA 

and ADA to get the full funding it deserves. The Arc is the largest community-based 

organization in the United States that advocates for people with disabilities. 

“Rosemary Kennedy.” JFK Library, 

www.jfklibrary.org/learn/about-jfk/the-kennedy-family/rosemary-kennedy. 

This source is from the John F. Kennedy Presidential Library and Museum 

and gives a brief biography of Rosemary Kennedy and discusses her struggles 

growing up with an intellectual disability.  

Singal, Nidhi. “Education of Children with Disabilities in India.” UNESDOC Digital Library, 

2009, pp. 1–43., doi:2010/ED/EFA/MRT/PI/21. 

Nidhi Singal, a Senior Lecturer at the University of Cambridge on Inclusive 

Education, drafted this background paper to help in drafting the 2010 Education for 

All Global Monitoring Report. Her research focuses on educational inequity for 

marginalized groups. 

Student and Employee Accessibility Services. “Appropriate Terminology.” Brown University, 

Brown University, 

www.brown.edu/campus-life/support/accessibility-services/resources-teaching-st

udents-disabilities/appropriate-terminology. 

http://www.jfklibrary.org/learn/about-jfk/the-kennedy-family/rosemary-kennedy
http://www.brown.edu/campus-life/support/accessibility-services/resources-teaching-students-disabilities/appropriate-terminology
http://www.brown.edu/campus-life/support/accessibility-services/resources-teaching-students-disabilities/appropriate-terminology
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This source is from Brown University’s Student and Employee Accessibility 

Services. It lists important rules and guidelines about the terminology and language 

that is appropriate when referring to people with disabilities. 

Umstead, Alex. “An Introductory Guide to Disability Language and Empowerment.” 

Syracuse University: Disability Cultural Center, Syracuse University, 2012, 

sudcc.syr.edu/LanguageGuide/#faq-6. 

Syracuse University’s Disability Cultural Center provides a language guide on 

types of language that are typically used when discussing disability. The purpose of 

the guide is to promote disability pride and understanding of disability culture.  

United Spinal Association. Disability Etiquette: Tips On Interacting With People With 

Disabilities. United Spinal Association, 2015, 

www.unitedspinal.org/pdf/DisabilityEtiquette.pdf. 

Founded in 1946, United Spinal Association is the largest non-profit 

organization dedicated to helping people living with spinal cord injuries and 

disorders and veterans. They provide this booklet to help people communicate more 

effectively and respectfully with people with disabilities.  

Voce, Adrian. “UN Criticises UK's Lack of Support for Disabled Children.” Child in the City, 

Childinthecity.org, 

http://www.unitedspinal.org/pdf/DisabilityEtiquette.pdf
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www.childinthecity.org/2017/09/26/un-criticises-uks-lack-of-support-for-disabled

-children/?gdpr=accept. 

Child in the City is dedicated to promoting the rights and well-being of 

children all around Europe. Adrian Voce in this article writes about a critical report 

the United Nations committee on the Rights of Persons with Disabilities published 

regarding the UK’s treatment of children with disabilities.  

“West Africa: Working Toward Inclusive Education for Children with Disabilities.” 

Humanity & Inclusion, 

www.hi-us.org/west_africa_the_first_steps_toward_inclusive_education_for_stud. 

Humanity International is a 37 year old Nobel Prize winning organization 

that works with children with disabilities in areas of poverty, disaster or other 

conflict. The organization works with local partners to identify children with 

disabilities, run training sessions with educators, and develop strategies for 

inclusive education all around the world.  
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Topic B: Coerced Adoption 

Introduction 

Of the many goals the United Nations Children’s Fund (UNICEF) works towards, one 

of its main goals is to expose and prevent “the underlying causes of child abuse, 

exploitation and violence” (UNICEF). UNICEF maintains that every child has the right to 

grow up with a family, and whenever possible, be cared for by his or her own family. That 

being said, UNICEF supports intercountry adoptions because they can allow a child whose 

family is unable, unwilling, or unavailable to provide for him or her to still have a chance at 

growing up in a loving and supportive environment. Intercountry adoption has become 

more common, which has led to increased efforts to ensure adoption is transparent, legal, 

free of exploitation and benefiting the child. Unfortunately, some adoptions are carried out 

unethically and may even border the sale or abduction of children. In other cases of such 

coerced adoption, birth parents may be manipulated, and adoption documents may be 

falsified (UNICEF). Coerced adoption occurs when “overt or covert pressure, manipulation, 

convincing, force, fraud, human rights violation, or withholding of resources that results in 

a woman surrendering a baby for adoption” is involved (OriginsCanada). There are certain 

populations and situations that are most prevalent when looking at current adoption 

practices that may be noteworthy. Women in their early to mid twenties and teenage years, 

especially those from “conservative ethnic, religious and cultural communities” 

(adoptioninstitute.org) often place children up for adoption. Single parents, victims of rape, 

parents who learn their newborn will have a disability, and recent immigrants also are 

likely to fall in this group (adoptioninstitute.org). 
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History and Description of the Issue 

Adoptions in which birth parents or children are victims of manipulation or force 

are all too common throughout the world. Coerced adoptions are designed to increase the 

chance that the birth mother will surrender the baby for adoption by forcing mothers to 

make a choice under pressure. However, a “coerced ‘choice’ is not a ‘choice’ - there is no 

‘decision’ where there is coercion” (OriginsCanada).  

For adoption to be free of coercion, the birth mother must give informed consent, 

which means that she grants permission for adoptions knowing of any and all 

consequences that could result. Informed consent can only be given once the birth mother 

has recovered from childbirth. Another condition for informed consent is that the mother 

must have had ample time after childbirth to decide about the adoption; this is to ensure 

that all hormone levels have returned to pre-pregnancy levels, any post-partum depression 

has been treated, and the mother has had significant time to bond with her baby “in an 

environment free from coercive elements” (OriginsCanada).  

Many criteria exist to ensure a mother’s decision is free from all types of coercion or 

pressure. Beyond giving the mother enough time to fully recover from childbirth, she must 

be informed of any and all potential risks, including those to her own emotional health and 

that of the child. Furthermore, the mother must know of all the legal conditions associated 

with adopting; for instance, she must understand that her child may be barred legally from 

ever knowing his or her biological parents’ identities. Financial coercion completely takes 

away a mother’s freedom of choice in the matter of adoption. Financial coercion comes in 

many forms, from adoption agencies giving money or gifts to the mother to using the 
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mother’s financial situation to force her into giving up her child. Prior contact with 

prospective adoptive parents may result in emotional coercion because the mother may 

feel the adoptive parents deserve the baby more than she does, or may worry about 

disappointing them by not placing her child up for adoption. In general, any person or 

agency who may in any way benefit (financially or otherwise) from the adoption is not 

allowed to contact the mother during pregnancy or before full recovery. Taken together, 

these measures can decrease the chance that the birth mother makes a decision under 

duress or coercion.  

Placing a child up for adoption can be difficult and trigger a number of emotions 

ranging from grief to anger, even in adoptions carried out legally and tactfully. Though all 

birth parents have a unique experience, they tend to grapple with feelings of loss, shame, 

denial and anger. Most would agree losing a child is one of the worst tragedies that can ever 

happen to parents. However, parents who place their baby up for adoption are not afforded 

the same level of sympathy, “because the loss is viewed as a ‘choice’” (Child Welfare 

Information Gateway). Unfortunately, in the case of coercion, there is no choice; and 

regardless of whether the adoption was coerced or not, the experience and feelings birth 

parents have should be supported and validated. When the decision is coerced, feelings of 

anger and guilt are often directed towards the parties that facilitated the adoption (Child 

Welfare Information Gateway).  

Years later, birth parents can move onto acceptance, but rarely do they feel free of 

guilt and loss entirely. A study of birth mothers twelve to twenty years after their child’s 

placement found that about 75% of mothers, “continued to experience some feelings of 
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grief and loss” (Child Welfare Information Gateway). Another study discovered that a factor 

associated with longstanding grief was if the birth parents had felt, “pressured into placing 

her child for adoption against her will” (Child Welfare Information Gateway).  

Coercion can come from a number of people and organizations. Adoption agencies, 

social workers, doctors, nurses, religious figures or even the mother’s own family can take 

away her freedom to choose. It can be particularly difficult to track if and when adoptions 

were coerced if countries do not keep detailed reports. Crisis pregnancy centers (CPCs), 

which are nonprofit pregnancy testing centers set up by anti-abortion groups, are also 

guilty of coercing woman to not only “‘choose life’ but to choose adoption” (The Nation). 

These centers either offer adoption services themselves, or refer pregnant women to 

Christian adoption agencies which “[far] more than other adoption agencies...demonstrate 

a pattern and history of coercing women to relinquish their children” (The Nation).  

Carol Jordan and Karen Fetrow both went to Bethany Christian Services, the largest 

adoption agency in the United States, when they became pregnant at 32 and 24 

respectively. Jordan called Bethany when she found their ad under “crisis pregnancies” in 

the Yellow Pages. Just hours after contacting them, Jordan “was invited to Bethany’s local 

office to discuss free housing and medical care” (The Nation). Bethany “counseled” Jordan 

on the poverty rates of single mothers, and convinced her that putting her child up for 

adoption was a “win-win situation [because] Jordan wouldn’t have ‘death on her hands’” 

(The Nation). Bethany indicated Jordan would be able to choose the family in an open 

adoption and suggested she move into a “shepherding family” home away from friends or 

family (The Nation). 
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Bethany’s true intention became clear when Jordan moved into the home, where she 

says “she felt like a walking uterus for the agency” (The Nation). The agency isolated Jordan 

from her friends and family, people who could have offered valuable input on her situation 

while keeping Jordan’s best interests in mind. The agency called Jordan a “saint” for 

continuing the pregnancy and gave her the option to select a couple for the adoption. 

However, the day after Jordan went into labor, Bethany told Jordan that fully open 

adoptions were illegal in South Carolina. “Jordan cried all day” (The Nation) and started 

having second thoughts about placing her child up for adoption. The counselor notified the 

couple Jordan had chosen and brought them, sobbing, into her recovery room. The 

counselor “warned Jordan” she would end up homeless and lose her baby anyway if she 

went against the adoption. 

The following morning, “Jordan was rushed through signing relinquishment papers” 

and sent home without being properly discharged. Afterwards, she struggled to reach a 

post-adoption counselor at Bethany as “she rapidly lost more than fifty pounds in her grief” 

(The Nation). When Jordan finally did get in touch with Bethany’s headquarters, she 

expressed her grief to her shepherding mother. The shepherding mother told Jordan, “[you 

are] the one who spread your legs and got pregnant out of wedlock…[you] have no right to 

grieve for this baby” (The Nation). 
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Figure 1.1: Crisis pregnancy centers, or CPCs exist around the nation in the United States. 
There are an estimated three CPCs for every abortion clinic. CPCs have a history of 

targeting young or low-income women to dissuade them from having an abortion (and may 
even deceptively offer free pregnancy or abortion services to do so). (Source: 

genprogress.org) 
 

Karen Fetrow, who became pregnant at 24, had a similarly tragic experience with 

Bethany. After placing her child up for adoption, Fetrow “received no counseling from 

Bethany beyond one checkup phone call” (The Nation). Three months later, Bethany told 

Fetrow that neither should she read the legal paperwork nor should she attend court when 

the adoption was finalized. Only later did Fetrow realize that had she read the paperwork 

or attended court, she might have changed her mind. Fetrow didn’t know she had three 

months to change her mind about the adoption. Fetrow said,“[the] reality was that if I had 

gone [to court for the adoption finalization], I might have changed my mind-and [Bethany] 

didn’t want me to” (The Nation). Fetrow had expected to receive updates about her son 

from the adoptive parents until he turned 18, but the updates stopped when he turned five. 

When Fetrow contacted Bethany, they explained that the adoptive parents had only agreed 
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to giving updates for five years. When Fetrow complained on Bethany’s website, she was 

banned (The Nation). The emotional scars Bethany left cut deep; Fetrow couldn’t look at an 

infant for the next 13 years without breaking down into tears (The Nation). 

CPCs in California have also been found guilty of gross ethical violations. The 

director of one such agency, Bonnie Jo Williams, was found to have pressured women to 

sign adoption papers while under the influence of strong medication. In one case, Williams 

detained a woman who was in labor for four hours at the CPC to get her to sign (The 

Nation). Coercive practices still exist in CPCs despite there having been 19 lawsuits 

between 1983 and 1996.  

 

Figure 1.2: Protesters outside of Bethany Christian Services, a CPC with a pattern of 
coercing mothers. (Source: rewire.news) 
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Forced adoptions are present around the world, and the process becomes even 

more complex with intercountry adoptions. Striking a balance between finding a family as 

quickly as possible while also ensuring that the family can respect the child’s cultural 

background is challenging. The United States is often on the receiving end of forced 

intercountry adoptions. For instance, an investigation that drew on hundreds of court 

documents and immigration records “in the U.S. and Central America identified holes in the 

system that allow state court judges to grant custody of migrant children to American 

families — without notifying their parents” (Associated Press). Similarly, a couple in 

Missouri permanently adopted a baby from Guatemala when the baby’s mother was picked 

up in an immigration raid (Associated Press), A seven year legal battle ensued in which the 

mother lost her parental rights. 

In South Korea, organizations like Truth and Reconciliation for the Adoption 

Community of Korea (TRACK) and The Korean Unwed Mothers Support Network are 

working to improve adoption practices. Abuses towards birth mothers in South Korea were 

prevalent. Adoption paperwork was often fraudulent and signed without the mother’s 

consent or knowledge. For example, a grandmother or aunt could sign the paperwork while 

the mother was away. Though mothers weren’t directly paid, adoption agencies set up 

homes for unwed mothers and covered their medical expenses with the expectation the 

babies would be adopted overseas. To expedite the process, adoption agencies often didn’t 

bother to verify that they had received consent for the adoption, or other relevant 

information about the child. Adoption agencies also persuaded Korean mothers that 

keeping their child would be selfish considering their children had the opportunity to grow 
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up in affluent, two parent homes in the US. Coupled with feeling like an outcast in society 

because of their status as unwed pregnant women, many South Korean mothers felt the 

pressure to place their children for adoption. This resulted in the “largest adoption exodus 

from one country in history” in which 200,000 children left Korea to be adopted overseas. 

South Korea benefited economically from coercing mothers, and this was clear when South 

Korea’s GDP ranked 20 globally in 1985. Indeed, if children were sent overseas, South 

Korea wouldn’t have to spend money feeding and educating them (Jones). 

People who profit financially from adoptions can demand exorbitant sums of money 

from potential adoptive parents because of two factors. The first is that there is high 

demand to adopt children, and the second is that adoptions is fairly unregulated and there 

is almost no oversight on the process (HuffPost). Adoption agencies often over-report the 

number of children orphaned when the reality is, “nearly 90 percent of the estimated 143 

million children in orphanages...have at least one living parent” (HuffPost). Due to fees, 

criminals may just kidnap children and claim that they found them abandoned. Before 

these children are put up for adoption, they may pass “through multiple hands in a process 

known as ‘child laundering’” (HuffPost), which makes it difficult to know if a child has been 

passed onto an adoption agency through criminal methods. 

Besides the danger that this presents, children who are victims of coerced adoptions 

lose whole parts of their identity (O’Loughlin and Specia). Children in coerced adoptions 

may not find out about their adoption until they are in their 60s or 70s, which leads to a 

gap in their culture, heritage and history. This kind of treatment robs people of their 

identities and causes confusion, anxiety and grief (O’Loughlin and Specia). Even after 
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finding out that they were adopted, there is no guarantee that victims of coerced adoptions 

will ever be able to locate their birth parents. If they do locate their birth parents, making 

up the decades of time that were lost is next to impossible. 

 

Current Status 

UNICEF’s work is guided by the principles set forth in The Convention on the Rights 

of the Child. In its preamble, the Convention on the Rights of the Child recognizes it is 

important for a child to grow up in a family environment.  Additionally, it recognizes both 

families and children must be provided special safeguards and care, as well as legal 

protection and assistance. The Convention requests international co-operation to improve 

the welfare of children everywhere. In Article 20, any child “temporarily or permanently 

deprived of his or her family environment” , or any child in whose best interest it is to leave 

his or her family environment is entitled to protection assistance, potentially in the form of 

adoption (Convention on the Rights of the Child).  

Article 21 of the Convention on the Rights of the Child lays out the principles 

necessary for adoption. The very first line of this article mandates that State Parties 

prioritize whatever is in the child’s best interests when permitting adoption. The article 

requires that only competent authorities determine whether the adoption is in accordance 

with the involved countries’ laws, and, “that the adoption is permissible in view of the 

child's status concerning parents, relatives and legal guardians” (Convention on the Rights 

of the Child). Article 21 states that intercountry adoption can be considered if the child 

cannot be placed in a suitable environment in his or her country of origin. The article also 
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ensures that intercountry adoptions be held to the same standards that national adoptions 

are held to, and that those involved in intercountry adoptions do not receive improper 

financial gain from the adoption (Convention on the Rights of the Child). 

UNICEF supports intercountry adoption so long as the practice follows the 1993 

Hague Convention on the Protection of Children and Co-operation in Respect of 

Intercountry Adoptions. The Convention essentially explains how to practically apply the 

principles about intercountry adoption set forth in the Convention on the Rights of the 

Child. The Convention’s text lays out obligations for countries receiving children from 

intercountry adoptions and for the countries from which these children leave. Ensuring 

transparent and ethical intercountry adoption practices, the international piece of 

legislation prioritizes the child’s interests above all else. The provisions “are meant first 

and foremost to protect children, but also have the positive effect of safeguarding the rights 

of their birth parents” (UNICEF). The Convention also gives peace of mind to prospective 

adoptive parents as they can trust that the adoption has been conducted legally (UNICEF). 

In its preamble, the Convention on the Protection of Children and Co-operation in 

Respect of Intercountry Adoptions dictates that the State should first take any needed 

measures so that the child remains with his or her family of origin. Article 4 requires that 

the child, mother and any other institution whose consent is necessary for adoption, have 

been counselled and informed of what will result should they give consent for adoption. 

Article 4 also bars any sort of compensation or payment for giving consent. Article 5 

requires that prospective adoptive parents be “eligible and suited to adopt”, and that the 

child can legally enter and reside permanently in the receiving country. Articles 15 and 16 
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aim to make the adoption process transparent and methodical by asking both the country 

of origin and the receiving country to prepare detailed reports about the prospective 

adoptive family and the child. Articles 6 and 7 dictate that States establish Central 

Authorities to enforce the rules of the Convention and safeguard children’s interests. These 

Central Authorities are responsible for disseminating information about adoption laws and 

statistics and ensure that States are cooperating with the Convention. They also must, 

“prevent improper financial or other gain in connection with an adoption” and work to 

collect and exchange as much information about the adopted child’s situation as necessary. 

Central Authorities should develop post adoption services and ways to evaluate the 

adoption (Convention on Protection of Children and Co-operation in Respect of 

Intercountry Adoption).  

Persons wishing to adopt must apply to the Central Authority of the country in 

which they live, which will prepare a report on the applicants’ eligibility to adopt. They will 

send this report to the Central Authority of the State of origin. If the State of origin believes 

the child can be adopted, they also will prepare a report on the child and send it to the 

receiving State’s Central Authorities. If both Central Authorities agree to proceed with the 

adoption, they are responsible for transferring the child from the country of origin to the 

receiving country. The Central Authority must make sure continued placement with the 

adoptive parents is in the child’s best interests. If it is not, the Convention also sets forth 

rules to remove the child from the prospective adoptive parents. The rest of the articles 

include additional guidelines to prevent coercion and ensure that only competent and 

accredited authorities with no objective of making profit can authorize adoptions.  
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Finally, UNICEF directs special attention towards children who have been separated 

from their families because of war, natural disasters or any other crisis. Most organizations, 

like UNICEF and Save the Children Alliance, “agree that first priority should be given to 

tracing the child’s family” (UNICEF). Intercountry adoption should be considered if all 

attempts to locate the child’s family fail (UNICEF). It is also important to consider that 

countries in emergency situations will likely see a skyrocket in the number of kids 

separated from their families, meaning they must organize that many more adoptions. Not 

all countries will have the resources to keep up efficiently and ethically. In addition, it may 

be easier for coercion and unethical adoption practices to occur in these situations, and it is 

important to counteract this possibility. 

 

Bloc Positions 

Many countries have struggled with ensuring ethical adoption practices that 

prioritize the child’s best interests. Fo example, influenced by its strong Roman Catholic 

roots, Ireland had a history of pressuring unwed mothers into placing their babies up for 

adoption. In 1996, “you would be better off saying you murdered someone than to say you 

were single and pregnant” (O’Loughlin and Specia). It went beyond just shaming and 

coercing these mothers; adoption agencies were falsifying birth certificates to make it 

appear that the adoptive parents were the birth ones. After years of staying silent, the Irish 

government inquired into one adoption agency and found that at least 126 children (now in 

their 60s and 70s) had been affected. Government officials apologized and commissioned 

larger scale inquiries; but it was a, “historic wrong…[one that] robbed children, our fellow 
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citizens, of their identity” (O’ Loughlinand Specia). As many as 150,000 more adoptions 

may need to be investigated if the abuse was so widespread in just one agency. 

Australia also has a tragic history of coerced or forced adoptions. Tens of thousands 

of mothers, fathers and adopted persons have been victim to forced adoptions (naa.gov.au). 

Still, a Senate Inquiry Report from 2012 found that it is nearly impossible to quantify the 

number of coerced adoptions that occurred because the records were vague. The records 

did not detail why the adoption took place, nor did they include whether consent to the 

adoption was given. Officials also erased the names of birth parents from the birth 

certificates.  

Though Australia had legislation in place to protect mothers from coercion, it was 

rarely enforced. Many times, mothers consented to adoption when they were sedated, 

without having all their rights explained to them or when they were underage. Other 

mothers were tricked and believed they were signing a form related to a medical procedure 

when signing adoption papers. Mothers were isolated from their families, forced to 

perform difficult physical labor and shamed for being pregnant. Many were victims of 

physical, emotional, and sexual abuse from doctors and others in power. During birth, 

mothers were shackled to the bed and blocked from viewing the baby. Immediately 

following birth, nurses moved the baby to a separate room and refused to let the birth 

mother hold or even learn anything about the baby (naa.gov.edu). Inhibiting skin-to-skin 

contact between mother and baby immediately after childbirth has drastic consequences 

on health outcomes. Morbidity is significantly reduced for both healthy term and preterm 

infants when babies and mothers can establish contact early  
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Finally, most adopted persons in Australia, “regardless of the positive or negative 

relationship with their adoptive families, say that they have experienced a range of 

negative issues as a result of their adoption” (naa.gov.au). People who find out they were 

adopted much later in life “report a strong sense of betrayal, have problems forming lasting 

or meaningful relationships, experience feelings of isolation or abandonment, and suffer 

identity issues” (naa.gov.au). 

 

Figure 1.3: This mother’s medical records shows that her baby has been marked for 
adoption (BFA). Babies were often marked for adoption right upon the mother being 
admitted to the hospital, even if she had never consented to it. (Source: naa.gov.au) 

 

Nicolae Ceaușescu, the head of state in Romania, banned abortions and 

contraception which led to a massive spike in abandoned infants. Ceaușescu set up 

orphanages, where these children lived in deplorable conditions. Couples in the Western 

hemisphere lined up to adopt but “ were swindled into buying babies directly from families 

who would not otherwise have relinquished” (brandeis.edu). A government commission 

found children were being trafficked by criminal gangs and ended up in prostitution and 
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slave rings. Other children disappeared after adoption or had their identities stolen. 

Mothers often unknowingly placed their children up for adoption, but Romanian couples 

were barred from adopting because they could not pay as much as Western families could. 

A third of the 60,000 children placed in schools for children with disabilities instead of a 

home or foster care had very trivial disabilities (Connolly). 

In 2008, Guatemala closed itself from international adoptions to allow time to 

reform its system. Prior to that, one out of every 110 children born in Guatemala were 

adopted by people in the United States (brandeis.edu). Nearly 98% of these adoptions were 

conducted by one private attorney who for a fee of $35,000 dollars, could oversee both 

sides of the adoption all alone. Without any checks or supervision, these attorneys were, 

“buying, defrauding, coercing, and kidnapping children away from their families” 

(brandeis.edu). Several NGOs in Guatemala reported that mothers had been drugged so 

that her child could be stolen. Midwives and doctors also presented excessively high bills to 

mothers to coerce her into giving up her child. Some birth mothers were allowed to stay in 

“maternity homes” before giving birth essentially free of cost. Upon giving birth, however, 

they were presented with an outrageous bill for prenatal expenses that would only be 

waived if they consented to adoption (brandeis.edu). 
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Figure 1.4: In 2006 and 2007, Guatemala placed almost the same number of kids for 
adoption as China did despite a hundred-fold difference in population. (Source: 

brandeis.edu) 
 

The United Kingdom allows non-consensual, or forced, adoptions; this means 

children can be adopted even if their birth parents are against it (Hill). With the highest 

number of adoptions in Europe, there have been varied outcomes of forced adoptions. 

Social workers argue that regardless, there are not enough supportive systems in place for 

mothers. They also believe that the government needs to be more open with its data on 

adoption. Transparency about children who went back to foster care due to having 

negative experiences with adoptive parents in comparison with the children who had 

positive experiences is crucial to improvement and reform (Hill). 

 

Committee Mission 

Currently, adoption practices on the international level are shrouded in uncertainty 

and corruption. This arises from the lack of universal guidelines on international adoptions 

and a failure to develop organizations to oversee that these standards are met (HuffPost). 
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Children who are being placed for adoption are vulnerable to dangerous practices such as 

laundering and abduction. These children are at risk of being removed from their cultures 

and families without knowing. They are also at risk of being placed with whichever 

adoptive parents will provide the highest price as opposed to being placed with the best 

match. Those who find out in adulthood that they were victims of coerced adoption face 

lifelong grief, loss and emotional trauma. Some children are trafficked and end up in 

prostition or slave rings. 

Coercion also affects birth parents, who may end up regretting the decision for the 

rest of their lives. Mothers are often lied to and pressured into placing their children up for 

adoption and receive very little support afterwards; they may even feel shame and 

isolation. Adoption agencies prioritize their own interests above the mother’s and child’s, 

leading to feelings of betrayal and emotional trauma. Birthparents are also in danger of 

physical and sexual abuse. 

This committee should create universal guidelines that all parties involved in 

adoption must follow. It is important to consider how these rules will be shared and 

adjusted as needed for each case of adoption. As important are the ways this committee 

will enforce these rules and monitor that they are being followed. The committee should 

always first consider what is in the best interest of the child and mother whenever making 

its decisions. However, being mindful of prospective adoptive parents’ interests and 

emotions is also important, and the committee must find ways to balance all these 

interests.  
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This committee should also come up with a plan adoption agencies can follow in 

crisis situations. When a country is going through war or a natural disaster, what should 

the first steps be? How will the committee ensure that even when a country is in crisis, 

adoptions are being authorized only when necessary and ethically?  

 

Questions to Consider: 

1) Considering differences in resources, should all countries be held to the same 

standards and rules when it comes to intercountry adoptions? For instance, does a 

war-torn country require different rules to accommodate for likely having a much 

higher population of children in need of intercountry adoption? 

2) How has your country historically handled intercountry adoption? 

3) What are ways to enforce guidelines around intercountry adoption? 

4) What factors make a mother more susceptible to being coerced into relinquishing 

her child? 

5) In what ways can children be protected from becoming victims of a coerced 

adoption? 
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